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and schools should not be unexpected. But we consider it promising tha
che perspective we gain from exploring the unfamiliar landscape of these
wwo technologies—computers and portfolios—also provides us with new
ways to think about teaching.

In this context, we can offer a final, and important, suggestion for the
profession to think about: teachers must continue to read, to experiment
with technology but, more than anything pechaps, they need to speak up
and talk with one another. This suggestion may sound like an easy task on
the surface, but there are, as we all know, many factors in our educarional
system that serve to isolate teachers from one another. The cumulative
effect of these factors—economic, political, and soctal—is to keep many
teachers in their own classrooms and on their own campuses away from
individuals in their discipline and in other disciplines; to bury some of our
colleagues under mountains of paper work and extracurricular duties that
shiftattention away from pedagogy; to distract them from the consideration
of theories that productively inform educational practices; and to eliminare,
for many teachers, the option of attending conferences and exchanging
ideas with other professionals.

Given the lack of experience and knowledge about electronic portfolios
and their uses in English classrooms, teachers need to make—and be
given——time to share their observations with other teachers, either locally v
regionally through workshops, seminars, or campus and district newslerrers,
or on a wider basis through professional journals and national conferences
Undil the profession begins to share the results we find, widely and
systematically, we cannort begin productive comparisons, replications, o
the large-scale collection and analysis of our experiments with electroni
portfolios.

As Rose has argued, the problems with our educacional system are nol
such that they will disappear magically with the enactment of a particulul
reform or, as we have claimed, with a particular innovative use of technoloyy
We do know, however, that traditional portfolio projects encourage studenis
to reflect on their learning, thereby giving them an opportunity to enhance
their performance through evaluative feedback and review. Electronis
portfolios have the added advanrage of permitting students ¢o share thels
work instantly with their instructors and other students over the network
at any time of day or night, to “conference” asynchronously with othe
writers at will, and to revise assignments online as they progress through the
semester. In small ways, then, the wedding of portfolios and computers can
in the hands of reflective and critically-minded teachers, begin to change
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the culture of our schools. We conclude with 2 statement from Kathleen
Yancey which we have modified slightly. She writes:

All of this discussion abouc . . . [computers] and portfolios is not to say that. ..

{[(either of the two, combined or apart] can answer every need, or that they are
theanswer.” Rather, itis to say that [electronic) portfolios can help us as we seek

to understand, describe, evaluate, and improve what we do. (Yancey 1993b)

Perhaps, for now, this request is all we can make of either electronic
portfolios or ourselves.



